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Executive Summary
Mission

To create a diversity assessment for the Corvallis 509J School District that serves as the foundation for a district-wide diversity action plan. 
Background
The Corvallis 509J School District is committed to providing a “world class” education for all of its students.  To this end, in the fall of 2007, the district challenged students, staff, board members, and community members to develop district priorities in the form of a Corvallis Community Vision for Education (CCVE) document.  Of the 17 priority areas that were chosen, the following ones are related to diversity and inclusion.  
· Equity, Access, and School Choice

· Global Perspective

· Safe Environment

· Welcoming, Inclusive Schools

· World Languages 

In the fall of 2008, Superintendent Dawn Tarzian invited staff, parents, students, and community members to apply to be part of a Diversity and Inclusion Committee to create a diversity assessment.  This assessment will serve as a foundation to create a district-wide diversity and inclusion action plan.  This group was facilitated by Terryl Ross, OSU Director of Community and Diversity and Jeanne Holmes from the Corvallis 509J District and included a cross-section of thirty staff, parents, community members, and a student.
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Goals and Objectives

This assessment will:
· Provide a foundation for a district-wide diversity and inclusion action plan
· Build bridges with the school district and surrounding community
· Identify key diversity-related challenges and opportunities
Assessment Planning Committee

This assessment was conducted by the following individuals:  
Sue Aldine, parent 




John Haroldson, community member
Annie Boatner-Brambia, parent 


Jeanne Holmes, assistant superintendent
Jeff Brew, elementary principal 


Felicia Metoyer, parent
Jan Byers, teacher 




Martha Martinez, parent
Maria Chavez-Haroldson, community member 
Hilda Pereyo, teacher
Dee Curwen, community member 


John Turman, 509J board member
Dawn Granger, high school principal 

Izza Porter, 509J classified staff
Jackie Grattan, community member 


Zach Rifai, student
Judy Clark-Guida, 509J ELL coordinator 

Terryl Ross, OSU
Claudia Hall, teacher 




Alison Schmuckal, teacher
Lisa Harlan, middle school principal 


Cherie Stroud, high school principal
Tin Kha, middle school assistant principal

Eric Wright, high school assistant principal
Kathleen Walker, 509J student services director
Assessment Planning

The assessment used the following tools to create a snapshot of the district’s diversity-related opportunities and challenges.  

1. Corvallis Community Vision Document

http://www.csd509j.net/district_information/school_board/CCVE_Final.pdf
2. Surveys (staff, parents, and students)

· Provided an opportunity for everyone to share their opinions, observations, and beliefs about issues related to diversity and inclusion
3. Focus Groups/Community Forum (students, staff, parents [including Spanish and Korean], community members)

· Planned and implemented focus groups to gather additional information from targeted populations

· Planned and implemented a community forum to share assessment data and gather strategic planning input

4. School Building Inventories (physical environment)

· Conducted inventories of the physical climate at every school and at the district central office

· Developed a list of district best practices for a welcoming and inclusive climate in the physical aspects of the school

5. District Data (student achievement, drop-out, participation in advanced placement classes, suspensions)

· Analyzed current district data

· Identified key diversity-related trends and patterns

· Identified areas where further information is needed

6. Parent Information Network/Communications

· Reviewed district communications with underrepresented populations

· Planned communications and outreach for the diversity committee

Key Findings
(More details on the findings of each committee are available in the appendix.)

Focus Groups/Community Forum
This committee conducted 14 focus groups (including 1 in Spanish, 1 in Korean, 1 with parents of students with disabilities) of parents, staff, students, and community members to address issues that were developed in the surveys.  In addition, this group planned a forum on June 17, 2009 where community members were invited to give feedback on the findings of the diversity assessment and provide initial input for the action planning process.  The group’s findings include an analysis of the staff, student, and community focus group feedback.  Many issues surfaced during the course of this work.  The following were the most critical issues identified by the group.
Findings

(Findings from the parent focus groups are listed in the “Parent Information Network/Communications” section.)

1. Student Perspective
· Some students don't feel as safe as others at school.
· Some middle school students feel that staff don’t listen to them when they are involved in a behavior incident.
· Some students feel that telling a staff member about bullying makes it worse.
· When a bullying incident occurs, fair and unbiased help is not consistently provided for both the bullied and the bully.
2. Staff Perspective
· Some staff do not have the knowledge about how to best meet the academic, cultural, and social needs of ELL students.
· Often staff feel they do not have time to work through issues like bullying with students.

· Socio-economic status can set kids apart and disadvantage them academically.
· There is not a consistent systemic structure in place at all schools that involves staff, students, and parents to minimize bullying.
3. Student, Staff, and Parent Perspective
· Bullying/harassment and or intolerance can be based on physical appearance, ethnicity/race, disabilities, socio-economic status, sexual orientation, political views, and other perceived differences.
Parent Information Network/Communications
This committee focused on communication with parents, the informal review of quality of translations, and culturally responsive communications.  Their findings reflect feedback from parent focus groups.
Findings

1. Communication with and Involvement of Parents

· There is a need for increased communication that would provide opportunities and a variety of modes for the parents to communicate and be involved with the school and for the school to communicate with the parents.
2. District Programs

· Some parents and staff feel that staff members need to increase their understanding of students with varying abilities including students enrolled in: Talented and Gifted (TAG); English Language Learners (ELL); and Special Education.
· Other program needs include addressing issues of bullying, misplacement of students in programs, and attitudes (including embarrassment) of students about placement in programs.
· Parents need more information regarding district programs and placement issues. 

3. Economic Realities

· It is currently a challenge to maintain and develop quality programs in a declining economic environment.

4. Staff Issues
· Staff burnout related to federal, state and district mandates and trying to meet the multiple needs of students and families is a growing concern.  
Data
This committee conducted formal and informal analyses of district data pertaining to the following categories:  student achievement data, talented and gifted population, advanced placement (AP) class participation, dropout data, and the average years of teacher experience.  The group also analyzed three surveys:  the staff survey (350 respondents), the parent survey (815 respondents), and the student survey (5140) respondents.  Following are the major findings from the surveys.
Findings
Generally, responses to the student, staff, and parent surveys were positive.  Nevertheless, the following significant group differences in responses and common issues of concern were found:
1. Student Surveys
· Issues of bullying and harassment and not liking how these incidents are handled are more prominent among middle schoolers.  
· In general, racial/ethnic minority groups (American Indian/Alaska Native, Asian/Pacific Islanders, Hispanics, and African Americans) feel less safe, welcome, or fairly treated in schools.  American Indian/Alaska Natives feel less safe/welcome in elementary and high schools.  All other groups except African Americans feel less safe/welcome in middle and high schools.  African Americans are less likely to feel fairly treated in behavior incidents in middle and high school.  
2. Parent Surveys
· Parents, families, and/or students may feel less welcomed, respected, and included in the schools because of disability, culture, political beliefs, or religious differences.  Diversity talk/work sometimes ignores these aspects.

3. Staff Surveys
· There are structural barriers that prevent students from accessing equal educational opportunities in schools.  These include disparities in the resources schools have at their disposal (e.g., financial, parent, staff, equipment), a lack of differentiated instruction to meet the needs of diverse learners, and prerequisites to courses that limit student access despite students possessing the capacity to learn the course content.  
Although a large amount of academic data was reviewed, the data committee primarily relied on the district’s review and a consultant’s statistical analyses of achievement data to determine whether differences based on student background characteristics were significant and merited district attention.  The district’s 2009-10 improvement plan targets “closing the achievement gap” learning goals for low socio-economic status (SES), Limited English Proficiency (LEP), Hispanic, and special education students.  These groups of students were identified as under-achieving according to achievement test scores compared to the whole district population and looking at data over time and across all grades.  (To view the district’s continuous improvement plan, click on this link:  http://www.csd509j.net/district_information/departments_and_services/teaching_learning/eCIP%2009-11/eCIP%20Action%20Plan%20and%20Goals%2009-11%20web.pdf
To view the results of the statistical analyses of achievement data, see the full data summary report in the appendix).  However, the data committee group strongly suggests that the district attempt to better understand how socioeconomic status, limited English proficiency, and other factors interact with academic outcomes based on race/ethnic subgroupings.
In terms of student behavior data, two significant results in suspension data were found:  Hispanics are significantly overrepresented and Asian/Pacific Islanders significantly underrepresented in school suspensions.  In addition, a previous review of behavior referral data by the district’s behavior data committee found significant differences based on ethnic group membership in terms of elementary students involved in major behavior incidents, with African American and Native American students tending to be overrepresented in these incidents.  However, problems with inconsistencies between schools in data collection made further analysis of district-wide behavior referral data difficult for the Data Committee.  Given the inconsistencies in behavior data keeping, the committee recommends that, for the short-term, behavior referral data be reviewed at the school level and incorporated in the school climate goal that is a required element in the individual school improvement plans. 

More details on the findings of the Data Committee, including the types of data reviewed, are included in the data summary report in the appendix.
School Building Inventories

This committee went to every school in the district and the district office to examine the physical, psychological, and sociological environment, and then created a list of best practices found in the district that make the physical environment of schools welcoming.
Findings
1. Intention Makes a Difference
· Some schools have intentionally created an inclusive, welcoming environment and climate.

2. Best Practices
· Across the district the committee found best practices that can help schools to examine what is already done well and where improvements can be made in each school.

· Signage was a significant factor in the best practices in creating a welcoming, inclusive environment.

· Student artwork on display created an instant feeling of involvement and connection with the school. 

· Specific practices in some schools sent a message of global learning and preparing students to be citizens of the world

Next Steps

The committee will create a dynamic diversity action plan for the district by the end of winter quarter 2010.  Specifically, this plan should address the following parameters that have been provided by the superintendent.
Superintendent Parameters for the Diversity and Inclusion Action Planning Process

The Diversity and Inclusion Committee will develop a comprehensive diversity plan that covers all the critical issues and components identified by the district through the processes and committee work implemented during the last year.  The comprehensive diversity plan will include an action plan that prioritizes the implementation of measured steps that are manageable by district staff.  The goal will be to assure that district operations from the classroom level up change over the coming years to more effectively address the needs of our students and families.  Sensitivity to the limited time and resources available will allow achievable steps to be implemented to affect real change.

The action plan needs to:

· Foster openness and transparency to the community regarding the diversity and inclusion issues facing the district.

· Promote opportunities to work with community partners to address diversity and equity issues.

· Work within the system’s organizational capacity.

· Recognize connection between school climate and academic learning. 

· Connect to the district’s work on Professional Learning Communities (PLCs).

· Address bullying (from bully and victim perspectives).

· Include training for staff to increase their understanding of their students.

· Integrate into the culture of the district, including speaking to existing district documents (the electronic Continuous Improvement Plan [eCIP] and the vision document, for example) 

· Include a systematic way to monitor diversity issues that involves school and district leaders
· Recognize what the community can do in partnership with parents, students, and staff to address diversity issues
· Celebrate the efforts of staff to support our diverse students and the accomplishments of our students

Contact
For more information, contact facilitators Jeanne Holmes at (541) 757-4857 jeanne.holmes@corvallis.k12.or.us and Dr. Terryl Ross at (541) 737-4381, terryl.ross@oregonstate.edu.
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Sub-Committee Findings
Staff and Student Focus Groups

Challenges

1. Some students don’t feel as safe as others at school.  

2. Students without friends are more vulnerable to bullying behavior.

3. Bullying tends to occur in spaces at school that are less supervised.

4. Some students feel that telling a staff member about bullying makes it worse.

5. Onlookers often encourage bullying.

6. Bullying can be based on physical appearance, ethnicity/race, disabilities, socio-economic status, gay/lesbian, and other perceived differences.

7. Often staff feel they do not have time to work through issues like bullying with students. 

8. Students feel there is a drug problem at some schools.

9. The group of students who are successful academically and are active in school (leadership, extra-curricular activities etc), are not representative of school demographics.  

10. Socio–economic status can set kids apart and disadvantage them academically.

11. Meeting the needs of diverse learners, such as English language learners or special education learners is a challenge.

12. Language is a barrier for parents who do not speak English as their first language.  

Opportunities

1. Staff members are concerned about bullying.

2. Social learning is an important element of school and dealing with bullying is part of this learning.

3. People on staff who are bilingual are making a difference in communicating with parents whose first language is not English.

4. Access to effective translation services makes a difference in increasing communication and engaging families where language is a barrier.

Parent Information Network

Communication within a Diverse Population
Challenges

1. Communicating effectively using two languages within two cultures simultaneously. 

2. Providing quality interpretations and translations (not using students as translators). 

3. Providing information in a culturally sensitive manner about how school works, so parents can understand expectations (unwritten school norms, student behavior expectations and responses, how to help with homework, how to volunteer).

4. Limited resources in the current economic climate. 

5. Staff burn-out. 

6. Connecting families to culturally appropriate resources.

7. Providing multiple opportunities and a variety of modes for parents to communicate with the school and for the school to communicate with the parents. 

8. Offering culturally responsive opportunities for parents to participate in the school.

9. Parents from other cultures dealing with grief and loss/parenting issues as their children integrate into mainstream culture. 

10. Learning and behavior disabilities are less visible and may go unrecognized as diversity issues.

11. Looking at the strengths of students with disabilities and limited English proficiency, including talented and gifted identification.

12. As they grow older, some students with special education disabilities feel there is a stigma attached to receiving special education services.

13. Identifying and addressing bullying in the many forms it occurs (inter- and intra- cultural, students with disabilities)

Opportunities

1. Break down barriers and polarization between different communities and between individuals through better communication, training, and cross-cultural activities.

2. Provide opportunities for people to learn from each other and to explore commonalities. 

3. Create future citizens who are culturally/diversity sensitive. 

4. Break down stereotypes that keep students from feeling comfortable at school and from reaching their full potential.

5. Begin to expand resources available to families by tapping into other agencies for support. 

6. Increase parent participation within schools to support student learning.

7. Provide support for families from other cultures who are dealing with parenting issues/culture conflicts as their children integrate into mainstream culture. 

Data Committee Report  (Spring 2009)
The Data Sub-committee reviewed the results of staff, parent and student surveys, as well as student achievement and behavior data.  Each data source and preliminary findings related to each source are described in more detail below. 

Parent Survey

The parent survey was given in fall 2008. In addition to being available on-line, hard copies were available at fall open houses and back-to-school nights.  The survey was available in Spanish and Korean.  Approximately 815 parents participated.  Because we asked parents to identify their ethnicity as an open-ended question, we were not able to disaggregate the survey results by ethnicity.  

Generally parent responses were positive. There were differences however based on the grade level of the school, with elementary school parents responding most positively, significantly higher in fact than high school parents, and middle school parents somewhat lower than elementary.  Responses to the open-ended questions were quite varied, although the most common themes that emerged on the English language survey:

· Communication with parents:   Areas for improvement include a more welcoming reception from staff; listening to parent concerns; treating parents as partners; and using multiple methods to communication.  A request for more effective communication from schools also was a strong theme expressed in the Spanish language survey.

· Behavior/bullying:  Policies should be consistent and clearly communicated; incidents should be handled in a timely and fair manner; and anti-bullying/training should be provided to staff, students and parents.

· Diversity education:  Training should be provided to staff, students and parents; and curriculum and school events should educate students about a multicultural/diverse society.  Besides race/ethnicity, other prominent diversity issues warranting attention are disabilities, religion and socioeconomic status.

While no other themes emerged as consistently as the issues noted above, other less prominent themes were noted by committee members:

· Some parents of talented and gifted identified students think their students are not getting enough services.

· Some parents are concerned that conservative political perspectives are not respected by teachers in classroom interactions.

· Some parents feel that Christmas should be celebrated because the majority of families celebrate Christmas at home, while others expressed concern that Christmas celebrations are still occurring in some schools.  Some parents expressed concern that their children were given negative messages about their religious beliefs, for example they were told they would “go to hell” by another student.  Some parents felt that school staff need to be more aware of Jewish holidays.

· Some parents are concerned specifically about bus safety and about school safety and security in terms of exterior entrance access to schools and how anyone could walk into a school.

· Some parents would like PTA meeting times to be more diversified, with meetings at night and during the day.

· Some parents experience a lack of customer service at their child’s school (for example, not returning emails and phone calls; school office staff unfriendly; complaint wasn’t addressed to my satisfaction; principal unfriendly).

Staff Survey

The staff survey was given in May 2008 with 356 staff members participating out of a total of about 850 staff.  The survey was offered online and all staff members were encouraged to participate.   Because we asked staff members to identify their ethnicity as an open-ended question, we were not able to disaggregate the survey results by ethnicity.  

In reviewing the staff survey results, the committee found that generally staff responses were positive.  Responses at the high school tended to be more favorable than at the elementary school level, in contrast to the parent survey.  The box plot analysis showed that a significant number of high school staff feel that school is more safe and welcoming for students than elementary staff indicated.  Committee members investigated the comments associated with several questions for which staff responses were relatively more negative to understand why staff responded the way they did to these particular questions.  For example, 28% of staff strongly disagreed, or disagreed somewhat with the statement “Students in Corvallis have equal access to educational opportunities”.  Approximately 156 staff wrote an optional comment to elaborate on their response to this question. A tally of the comments revealed three themes in the responses, with approximately 30 staff members giving a response that fit into each of the theme areas:

· Home support affects access (for example, technology access, parent support, family finances, vocal affluent parents)

· Schools do not offer the same support (for example, facilities vary; differences in school populations; differences in course offerings;  more parent support; more parent fundraising)

· Access needs to be differentiated/students with special needs should have more support (for example, too much emphasis on high academics; need more support for ELL, special education and alternative education students; curriculum doesn’t meet the needs of non-standard learners; pull –out students miss a lot in regular class) 

While no other consistent themes emerged from the staff responses, committee members wished to note the following:

· Several parents members noted in their comments that a diversity category was missing from the survey:  disabilities (like autism, behavior and other special education-related disabilities).

· Some staff members feel that disparities in socio-economic backgrounds of students affect access to educational opportunities.

· Generally, staff feel that students are safe and respected, while some staff have concerns about students living in poverty.

· Only 63% of staff strongly agree or somewhat agree that “my school provides adequate curriculum and instruction on global studies; geography; critical regions of the world; and current events and how they impact our lives and our global community.”  Eighteen per cent were neutral and 11% somewhat disagreed or strongly disagreed.

· Some staff members feel “pulled” by the talented and gifted/advanced placement population; some think these students receive more services.

· Some staff members disagreed that “in my school, all groups of students are treated fairly when they are involved in behavior incidents.”  Seventy five per cent strongly agreed or somewhat agreed, 9% were neutral and 14% somewhat disagreed or strongly disagreed.

· Some staff expressed concern about the delays in carrying out investigations in student behavior incidents.

· Some staff expressed the need to protect students with strong religious beliefs.

Some staff stated that where everyone in the school owns and addresses bullying problems, everyone feels more safe and respected; it also makes a difference when teachers have tools to deal with bullying rather than passing on the issue to someone else in the school.

Student Survey 

Three versions of the student survey were created to ensure that it was developmentally appropriate for all age groups. The student survey was given in December, January and February of 2008-09.  Kindergarten and first graders took a paper and pencil survey, second through eighth graders and Crescent Valley High School students took the survey on-line, while Corvallis High School students took a paper and pencil survey.  The survey was available in Spanish and English both on-line and in hard copy. Over 5100 students participated in the survey with the following grade level distribution:  


Grades K-2: 1090


Grades 3-5: 1260


Grades 6-8: 1330


Grades 9-12: 1450

The findings of the differential item analysis on key items of the student survey to see if ethnic subgroups responded differently to individual items tended to confirm what the sub-committee had already observed in their review of the survey results through the student profiles by ethnic group:  

· In general, the feedback on the student surveys was positive.  Most students feel safe and respected.

· Some students in every group reported there were problems.  

· There were no dramatic findings, and there wasn’t any issue that showed up in a consistent pattern. 

One area of concern that was revealed in the differential analysis was that African-American students at both the middle and high school levels were less likely to agree with #11(I feel I am treated fairly when involved in a behavior incident at my school).

In addition, Asian/Pacific Islander students at the middle and high school level were less likely to agree with #2 (I feel safe and welcome regardless of my race/ethnicity.).

When the sub-committee created the profiles by ethnicity, there was concern about how the American Indian/Alaska Native group was experiencing school in our district.  In the more formal box plot analysis, this concern was replicated at the elementary and middle school levels.  In addition, the differential item analysis showed that American Indian/Alaska native students feel a little less safe at the elementary level and at the high school level they were less likely to agree than their Caucasian counterparts about experiencing as safe and welcoming at their school.

Here is an overview of the differential item analysis: 

Elementary

· Students for the most part experience safety, respect, and lack of bullying.  However there are some individual students who experience this.

· Boys generally feel safer than girls.

· American Indian/Alaska Native students feel a little less safe.

Middle School

· Most students responded positively.  

· Eighth graders seemed less positive.  Eighth graders feel they are not treated as fairly in behavior incidents compared to 6th graders.  On Questions #6 (safe and respected at my school regardless of how my body looks), #7 (overall feel respected and welcomed at my school), #10 (feel safe at my school) and #11(treated fairly when involved in a behavior incident at my school) eighth grade responses were lower.

· On #2 (feel safe and respected regardless of race/ethnicity), Asian/Pacific Islander students were less likely to agree and Caucasian students were more likely to agree.

· On #5 (feel safe and respected regardless of culture), Caucasian students were more likely to agree.

· On #6, (feel safe and respected regardless of how my body looks), Hispanic students were more likely to agree. 

· On #11 ( I am treated fairly at my school when involved in a behavior incident), African American students less likely to agree.

· On #12 (I feel that students at my school respect those who are different from them), Asian/Pacific Islander students were less likely to agree.

· For all groups, there was least agreement on #12 (I feel that students at my school respect those who are different from them).  Fifty seven per cent agreed with this statement.

· Several other questions also had less agreement:

· #9 (I have an adult at my school that I can talk to)—only 62% agreed.

· #14 (I feel that when bullying and harassment happen at my school someone does something about it)—only 64% agreed.

· #8 (I feel that staff at my school listens to my concerns)—only 66% agreed.

High School

· For Caucasian students, safety was less of an issue.

· American Indian/Alaskan Native and Hispanic student groups were less likely to agree than Caucasian students with statements about experiencing a safe and welcoming environment.

· High school staff feel that school is more safe and welcoming for their level than elementary teachers do for their level.

· On #2 (I feel safe and respected regardless of my ethnicity), Asian/Pacific Islander students were less likely to agree and Caucasian students were more likely to agree.

· On #2 (I feel safe and respected regardless of my socio-economic status), Caucasian students were more likely to agree.

· On #2 (I feel safe and respected regardless of my religious beliefs), Hispanic students were more likely to agree.

· On #2 (I feel safe and respected regardless of my culture), Asian/Pacific Islander and Hispanic students were less likely to agree and Caucasian students were more likely to agree.

· On #3 (at my school I have an adult I can talk to about my problems), Hispanic students were more likely to agree and Caucasian students were less likely to agree.

· On #3 (I feel I am treated fairly when involved in a behavior incident), African American students were less likely to agree, and Asian/Pacific Islander students were more likely to agree.

Regarding the middle school data, committee members expressed concern about responses from all middle school students on questions #12 (I feel that students at my school respect those who are different from them), #9 (I have an adult at my school that I can talk to), #14 (I feel that when bullying and harassment happen at my school someone does something about it) and #8 (I feel that staff at my school listens to my concerns).  We wondered if these responses would be typical of middle school students across the state.  We reviewed the Oregon Healthy Teen (OHT) Survey results to see if there were any similar questions.  (This survey is administered annually to eighth and eleventh graders by the Oregon Department of Education and the Department of Human Services.)  We found two question categories on the OHT survey that were related to the questions we asked on our survey:  victimization and harmful behavior and harassment.  A review of those categories of questions on the OHT survey showed that Corvallis student responses were similar to those of students across the state.

After an initial review of all of the data, the committee created a data profile for each ethnic group identified in the Department of Education data tracking system:  Asian/Pacific Islander, African-American, Hispanic, American Indian/Alaska Native, Caucasian and Other.  

Academic Data
The most significant areas of concern were noted in the academic data.  As part of the district improvement plan process, the district already has identified low socio-economic status (SES), Limited English Proficiency (LEP), and special education students as under-achieving according to achievement test scores compared to the whole district population and looking at data over time and across all grades.  These three groups are targeted in the district improvement plan.

For the most part, trends in Corvallis compare to state and national trends.  White and Asian/Pacific Islander students tend to score higher on achievement tests and Hispanic students are significantly underachieving.  Generally, African American students performed lower than their Caucasian and Asian/Pacific Islander peers on the state OAKS reading assessment.

In some areas we buck the trends.  For example, at tenth grade our African American students scored two times higher than the state average in reading and writing.

With regards to other academically related data, using Chi-squared tests of significance, we found the following:

· In our identified talented and gifted student population for 2008-09, Hispanics and American Indian/Alaska Natives were under-represented and Caucasians and Asian/Pacific Islanders were over-represented.

· In data on participation in high school advanced placement classes, Hispanic students were under-represented and Asian students were over-represented.  

· The differences for all other groups for these two data points were not statistically significant.

In reviewing district drop-out data for 2006-07, we noted that twice as many males as females drop out in Corvallis (67% male and 33% female) as compared to 57% and 43% at the state level.  Generally, when looked at by ethnicity, the drop out rates are close in proportion to the demographics of the general population, with a slightly higher drop out rate for Hispanic students.
In reviewing average years of teacher experience, the two schools in the district with the lowest socio-economic status have significantly lower averages:

· Garfield:  6.39 average years of teacher experience

· Lincoln:  6.4 average years of teacher experience

All other schools except Cheldelin (11.3 years) had at least twice that average.

The committee reviewed student test scores over time, but in the other academic-related areas, we only looked at a one-year snap shot.  In the future, it may be useful to look for trends by reviewing several years of data.

Behavior Data
The district started gathering behavior referral data by ethnicity on 2007-08 for the first time.  At that time a review of behavior referral data by the district’s behavior data committee found significant differences based on ethnic group membership in terms of elementary students involved in major behavior incidents, with African American and Native American students tending to be overrepresented in these incidents.  However, problems with inconsistencies between schools in data collection made further analysis of district-wide behavior referral data difficult for the Data Committee.  While attempting to analyze these data between schools, the district discovered many inconsistencies in how each school defined behavior incidents and entered their behavior data.  For example, some schools were entering positive and negative behaviors, no clear definition of the difference between major and minor behaviors was apparent, and it was unclear when and if all behavior incidents were recorded.  In fall 2008 the district worked to clean that up.  The data sub-committee agreed that at this point the data is not clean enough to make any district wide conclusions. Instead, we are recommending that, for the short term, the behavior referral data be reviewed at the school level, where each school has the best information about the idiosyncrasies of how data was entered.  We are recommending that this data be considered as each school sets the school climate goal that is a required element in the individual school improvement plans. 

On the other hand, suspension data are fairly reliably maintained, and provide some evidence of disparate outcomes based on ethnic group membership.  In the 2006-07 school year there were 702 student suspensions (in-school and out-of-school) in the Corvallis School District.  Chi-Squared tests of significance showed that Hispanic students were over-represented and Asian students were under-represented in this data.  The differences for all other groups were not statistically significant. 

Themes from Focus Groups

Themes from Latino Parent Focus Group Notes (held in Spanish)

· Need for parent liaison who can bridge with my culture

· Bilingual staff help with communication

· Concern about calling police when there is a problem with my child without calling me first

· Need better and more timely communications from school 

· Parents not seeing all the fliers—would work better to send them all home on the same day so parents can look for them.

· Important for staff members to warmly greet parents, be accessible, phone parents when there is an issue

· Need more information so parents can help children with homework.

· Need more information/support about how to volunteer if English is not my first language.

· Need training for parents:

· Orientation to understand the language, norms, policies of school

· Behavior policies and practices

· Confusion about behavior expectations for the dominant culture “If your child hits back, he will be in trouble.”

· Special education information can be overwhelming in second language.  Need training in how to do an effective bilingual Individual Education Plan (IEP) meeting—how to work with a translator.

· As children become more integrated into mainstream culture (more North American), it can create grief and loss issues for parents from other cultures.  This would be a great topic for a cafecito. 

· Other topics of interest for informal discussions/cafecitos:  immigration, legal issues, American culture and way of life, health (diabetes, depression), teens (pregnancy, trying to be “white”), recreation opportunities, weapons and drugs at school, gangs, college prep, meeting Latino leaders in our community, bus transportation (bus stops, bus supervision, how to report bullying), face-to-face with principal, how to access translators

· Concern about students serving as translators (loss of authority for parents; too much power for children)

· Parent concerns about bullying—inter- and intra- cultural and disabilities. 

· Need diversity training for staff; more cultural information for staff and parents

· Set higher standards for our children.

Themes from Parent Focus Group Notes (held in English with Spanish translators)

· Need for parent liaison who can bridge with my culture

· Concern about calling police when there is a problem with my child without calling me first

· Parents not seeing all the fliers—would work better to send them all home on the same day so parents can look for them.

· Important for staff members to warmly greet parents 

· Need more information so parents can help children with homework.

· Need more information/support about how to volunteer if English is not my first language.

· Need training for parents:

· Orientation to understand the language and norms of school

· Behavior policies and practices

· Confusion about behavior expectations for the dominant culture “If your child hits back, he will be in trouble.”

· Special education information can be overwhelming in second language.  Need training in how to do an effective bilingual Individual Education Plan (IEP) meeting—how to work with a translator.

· As children become more integrated into mainstream culture (more North American), it can create grief and loss issues for parents from other cultures.  This would be a great topic for a cafecito.  

· Concern about students serving as translators (loss of authority for parents; too much power for children)

· Learning and behavior disabilities are less visible and go unrecognized as diversity issues; disabilities was a missing diversity category on the surveys. 

· Concern that staff do not look at strengths of students with disabilities, including talented and gifted identification.

· As some students with special education disabilities grow older, they are uncomfortable going to the Learning Resource Center and some avoid it.

· Parent concerns about bullying—inter- and intra- cultural and disabilities. 

· Academic bullying occurs as well as playground bullying—differences in learning abilities and achievement are not respected.

· Need diversity training for staff

· Need for more staff training on disabilities so they can better understand and more competently support students with disabilities.

· Need comprehensive bullying curriculum.

Themes from Staff Focus Groups 

· Students feel physically safe, but some do not feel emotionally safe.

· Kids use “bullying you because I like you” as an excuse

· Students without friends are more vulnerable to bullying behavior.  Those with friends are less vulnerable emotionally.

· Students know when and where they can get away with bullying/harassment; tends to occur more frequently in areas where there is less supervision and structure.

· We need to define what “safe” means:  feeling comfortable with yourself and your culture; some students have to leave school to be who they are.

· What can make kids “different” at school:  socio-economics, special education, English Language Learners, those not on college prep track, gay/lesbian, gang wannabees, looking different physically.

· The derogatory term “You’re gay” or “That is so gay” or “That’s retard” are still used by students.

· At Cheldelin there are more Caucasian students, and at Linus Pauling the population is more mixed.  Often Latino students direct racist comments toward one another.

· At the middle school level, students lack the knowledge that what they say can be hurtful.  An important part of middle school is social learning.

· It’s hard to find time as a staff member to effectively work through issues like bullying between students.

· Staff members are concerned about bullying.

· Some schools have more structures in place and demonstrate more consistency in dealing with bullying than others.  Bullying behavior is dealt with more effectively when it is addressed school wide.

· Language is a barrier for parents who do not speak English as their first language.  Translation is important and makes a difference.  

· The people on staff who are bilingual are making a difference in communicating with parents whose first language is Spanish; it helps when parents have a personal connection at with someone at school.

· Socio-economic status is one thing that sets kids apart and disadvantages them academically.

· Concern that we are not meeting the academic and social needs of English Language Learners at my school.

· Staff need more training on how to best support ELL students:  greet warmly (importance of body language; understand cultural differences that may be causing problems at school like eye contact and personal space; culture shock; check to see if family understands that a behavior is not okay at school; how to set up classrooms so other kids are respectful to ELL kids so they feel safe trying to speak

· Concern that it is not a commonly-held belief that we are ALL responsible for ELL kids; We tend to burn out the teachers who believe this by giving them all the ELL kids.

· Concern that kids who are successful academically and who are active in school (leadership class, prom kings and queens, etc) are not representative of the school population.

· Parents who are more aggressive with school staff are more likely to get their way.

· Parents whose students are less successful academically are harder to engage in at school.

Themes from Student Focus Groups
· Some students do not feel as safe or comfortable at school as others.

· Students feel safer when they have friends or a group they are part of.  
· Bullying can be about physical appearance
· At my school we need more supervision in the hallways.
· Sometimes telling a staff member about bullying makes the bullying worse.
· Some bullying is based on race and ethnicity, and the bullying occurs within and between ethnic groups.
· Bystanders to bullying are a big problem as they actually encourage the process by their presence
· Adults that can be trusted use humor, are welcoming, invite discussion and listen.  They allow a student to be a person first.  They make themselves available to students.
· In behavior incidents, the behavior history of students determines how they'll be treated instead of listening and getting all the information before jumping to judgment about incident.
· Students are not comfortable talking about another race or ethnic group because of fear of being perceived to be a racist.  
· Drugs were an issue at LPMS but not CMS.  Use of drug dogs had a mixed response from LPMS but students were against it at CMS.
School Climate Inventories:  Best Practices for
Creating a Safe and Welcoming Environment

(This list was compiled by the School Climate Inventory Subcommittee after completing inventories of the physical environments of all 509J schools and the district office.)

Entry Area

· The name of the school is clearly visible as you approach the building.

· The entrance is clearly marked and wheelchair accessible.

· Welcome signs are posted in multiple languages.

· Information is easily accessible  (bulletin boards in the entry area are inviting and have information about the PTA/PTO; teacher names and room numbers are posted; a marquis displays upcoming events).

· Information about staff is easy to access (pictures of staff with their names posted by the entry).

· Maps of the school are available, making the building user-friendly.
Main Office

· The main office easy to find with clear signage.

· The main office is visitor-friendly (“Welcome” and “May I help you?” signs, nametags, maps).

· Structures are appropriate heights (reception desk is low so that a person in a wheelchair or a shorter student can access).
Hallways and Public Areas

· Hallways and public areas are inviting (welcome signs in multiple languages, student artwork, signage and maps to help visitors find places).

· Posted commercial materials reflect a diverse student population (students of color, students in wheelchairs, students/people of all shapes, sizes and ages).

· Safety signs in multiple languages (fire extinguisher, exit signs)

· Event signs in dual languages, particularly in dual immersion schools

· “Soft” spaces for students to gather (comfortable chairs—less institutional feel)

· Inviting spaces for students to gather informally

· Displays promote global perspective (historical posters, including historical figures, from other cultures; displays featuring multiple languages; displays of flags from other countries; quotes from people of multiple cultures)

· Signage clearly states behavior expectations that will create a safe environment for all.

· Student art work, including murals, create inviting spaces and signal that “I belong”

· Collaborative artwork promotes inclusion (artwork where every student creates part of the bigger piece).

· Permanent art displays and maps are evaluated regularly to ensure they are not outdated in look or content, and that they are culturally responsive.

· Student-centered displays promote inclusion (bulletin board where each student has a space to display academic or art work of his or her choice).

· Visible recognition of student achievements in many areas in addition to sports (music, art, academics)

· Libraries are friendly and welcoming for all (multi-cultural murals; soft, living room style chairs; chairs/tables to fit size of students)

· Doorways, restrooms, drinking fountains and playground equipment are ADA accessible.

Surveys

Corvallis School District Diversity and Inclusion Survey
Fall 2008

Think about your student’s school as you read each of the statements below. If you have children in more than one school, choose one as you fill out the survey.  Then  circle  the number that best describes how much you agree with each statement below.

Name of School_______________________

	1.
At my student’s school, students feel safe and respected regardless of their
	No basis to judge
	Strongly

Agree
	Somewhat

Agree
	Neutral

Response
	Somewhat

Disagree 
	Strongly 

Disagree

	a. Race/ethnicity.
	0
	1
	2
	3
	4
	5

	b. Socio-economic status.
	0
	1
	2
	3
	4
	5

	c. Religion.
	0
	1
	2
	3
	4
	5

	d. Culture.
	0
	1
	2
	3
	4
	5

	e. Physical attributes.
	0
	1
	2
	3
	4
	5

	f. Gender orientation.
	0
	1
	2
	3
	4
	5

	2.
At my student’s school:
	No basis to judge
	Strongly

Agree
	Somewhat

Agree
	Neutral

Response
	Somewhat

Disagree 
	Strongly 

Disagree

	a. I feel respected and welcomed.
	0
	1
	2
	3
	4
	5

	b. I feel that the staff listens to my concerns.
	0
	1
	2
	3
	4
	5

	3.
At my student’s school:
	No basis to judge
	Strongly

Agree
	Somewhat

Agree
	Neutral

Response
	Somewhat

Disagree 
	Strongly 

Disagree

	a. My student feels safe.
	0
	1
	2
	3
	4
	5

	b. All students are treated fairly when they are involved in behavior incidents.
	0
	1
	2
	3
	4
	5

	c. Students respect those who are different from them.
	0
	1
	2
	3
	4
	5

	d. The school clearly communicates to students that bullying and harassment are not acceptable behaviors.
	0
	1
	2
	3
	4
	5

	e. Incidents of bullying and harassment are addressed in a timely and appropriate way.
	0
	1
	2
	3
	4
	5

	4.
In our school district:
	No basis to judge
	Strongly

Agree
	Somewhat

Agree
	Neutral

Response
	Somewhat

Disagree 
	Strongly 

Disagree

	a. Students have equal access to educational opportunities.
	0
	1
	2
	3
	4
	5


5.
What are three steps the school or district could take to make our schools more safe and welcoming for students and parents?

6.
This is an open-ended opportunity for you to say whatever you want about the Corvallis 509J School District in terms of Equity, Access, and School Choice; Global Perspective; Safe Environment; Welcoming, Inclusive Schools; and World Languages.

Optional (although we are hopeful that you will share this information to further clarify areas of concern):

Your race/ethnicity:

Your gender:

Distrito Escolar de Corvallis encuesta sobre la diversidad e inclusión
Otoño del 2008

En el otoño del 2007, la mesa directiva del Distrito Escolar de Corvallis 509J aprobó recomendaciones para nuestra Visión Educativa de la Comunidad de Corvallis que incluyó las siguientes metas relacionadas a la diversidad e inclusión: equidad en el acceso y elección de escuela; perspectiva a escala mundial; un ambiente estructurado y seguro para el aprendizaje; escuelas inclusivas; y el aprendizaje de idiomas mundiales. El reporte completo se puede encontrar en nuestro sitio de Web: 
http://www.csd509j.net/district_information/school_board/CCVE_Final.pdf
Nuestro próximo paso, el Distrito Escolar de Corvallis está de acuerdo en la creación de un plan de acción sobre la diversidad e inclusión y necesitamos su ayuda. Adicionalmente, vamos a llevar a cabo grupos de enfoque y  un foro para sus preguntas y comentarios. Para estar al corriente sobre nuestros planes, por favor diríjase a nuestro sitio de Web:  http://www.csd509j.net. 
Considere la escuela de su estudiante mientras que lea las declaraciones de abajo. Si tiene hijos en más de una escuela, escoja solamente uno cuando llene la encuesta. Luego haga un círculo  en el número que mejor describe su opinión sobre la declaración de abajo.
Escuela____________________________

	1.
En la escuela, los estudiantes se sienten seguros y respetados a pesar de su:
	No hay base para juzgar
	Totalmente de acuerdo
	De acuerdo
	Respuesta neutral
	En Desacuerdo 
	Muy en desacuerdo

	a. Raza/Etnicidad.
	0
	1
	2
	3
	4
	5

	b. Situación socioeconómica.
	0
	1
	2
	3
	4
	5

	c. Religión.
	0
	1
	2
	3
	4
	5

	d. Cultura.
	0
	1
	2
	3
	4
	5

	e. Atributos físicos.
	0
	1
	2
	3
	4
	5

	f. Orientación de género.
	0
	1
	2
	3
	4
	5

	2.
En la escuela:
	No hay base para juzgar
	Totalmente de acuerdo
	De acuerdo
	Respuesta neutral
	En Desacuerdo 
	Muy en desacuerdo

	a. Yo me siento respetada y bienvenida.
	0
	1
	     2
	     3
	 4
	     5

	b. Yo siento que el personal de la escuela está atento de mis preocupaciones.
	0
	1
	     2
	     3
	 4
	     5

	3.
En la escuela:
	No hay base para juzgar
	Totalmente de acuerdo
	De acuerdo
	Respuesta neutral
	En Desacuerdo 
	Muy en desacuerdo

	a. Mi estudiante se siente seguro.
	0
	1
	2
	3
	4
	5

	b. Todos los estudiantes son tratados justamente cuando involucrados en incidentes de comportamiento.
	0
	1
	2
	3
	4
	5

	c. Los estudiantes tienen respeto para gente diferente a ellos.
	0
	1
	2
	3
	4
	5

	d. Hay clara comunicación que la intimidación y el hostigamiento no son comportamientos adecuados.
	0
	1
	2
	3
	4
	5

	e. Incidentes de intimidación y del hostigamiento son tratados de manera puntual y apropiada.
	0
	1
	2
	3
	4
	5

	4.
En nuestro distrito escolar:
	No hay base para juzgar
	Totalmente de acuerdo
	De acuerdo
	Respuesta neutral
	En Desacuerdo 
	Muy en desacuerdo

	a. Los estudiantes tienen igualdad de acceso a oportunidades educativas.
	0
	1
	2
	3
	4
	5


5.
¿Qué son tres pasos que el distrito escolar y las escuelas puedan tomar para asegurar que nuestras escuelas estén más seguros y bienvenidos para los padres y estudiantes?
6.
Por favor tome la oportunidad para expresar sus opiniones sobre los temas que el Distrito Escolar de Corvallis 509J ha presentado: equidad en el acceso y elección de escuela; perspectiva a escala mundial; un ambiente estructurado y seguro para el aprendizaje; escuelas inclusivas; y el aprendizaje de idiomas mundiales.
Esta sección es opcional (aunque cada respuesta proporcionada pueda clarificar áreas de correspondencia):

Raza/Etnicidad:

Sexo:


509J Diversity and Inclusion Staff Assessment

"The following vision language came from the Corvallis Community Vision for Education document:  ‘School is an inclusive, accepting environment for all staff and students regardless of their race, socio-economic status, religion, culture, physical attributes, gender orientation or other attributes that cause others to perceive them as different.’”

1.
At my school all students feel safe and respected regardless of their:
	
	I strongly agree
	I somewhat agree
	Neutral response
	I somewhat disagree
	I strongly disagree
	N/A

	Race
	
	
	
	
	
	

	Socio-economic status
	
	
	
	
	
	

	Religion
	
	
	
	
	
	

	Culture
	
	
	
	
	
	

	Physical attributes
	
	
	
	
	
	

	Gender orientation
	
	
	
	
	
	


2.
Please indicate any other group of students not on this list that should be considered as the district works on building a safe and respectful climate for all students:
3.
Please share any additional comments you have related to questions 1 and 2.
4.
Please indicate how much you agree with the following statement, “In my school it is clearly communicated that bullying and harassment is not acceptable behavior.”
	
	I strongly agree
	I somewhat agree
	Neutral response
	I somewhat disagree
	I strongly disagree
	N/A

	
	
	
	
	
	
	


5.
Please explain your answer.
6.
Please indicate how much you agree with the following statement, “In my school it is clearly communicated that bullying and harassment is not acceptable behavior.”

	
	I strongly agree
	I somewhat agree
	Neutral response
	I somewhat disagree
	I strongly disagree
	N/A

	
	
	
	
	
	
	


7.
Please explain your answer.
8.
Please indicate how much you agree with the following statement, “Incidents of bullying and harassment are appropriately addressed in a timely manner in my school.”
	
	I strongly agree
	I somewhat agree
	Neutral response
	I somewhat disagree
	I strongly disagree
	N/A

	
	
	
	
	
	
	


9.
Please explain your answer.
10.
Please indicate how much you agree with the following statement, “In my school, all groups of students are treated fairly when they are involved in behavior incidents.”
	
	I strongly agree
	I somewhat agree
	Neutral response
	I somewhat disagree
	I strongly disagree
	N/A

	
	
	
	
	
	
	


11.
Please explain your answer.
12.
Please indicate how much you agree with the following statement, “All families are respected and welcomed in my school.”
	
	I strongly agree
	I somewhat agree
	Neutral response
	I somewhat disagree
	I strongly disagree
	N/A

	
	
	
	
	
	
	


13.
Please explain your answer.
14.
Please indicate how much you agree with the following statement, "Students have ongoing opportunities to interact with others who are different from themselves to help foster an understanding of differences and similarities."
	
	I strongly agree
	I somewhat agree
	Neutral response
	I somewhat disagree
	I strongly disagree
	N/A

	
	
	
	
	
	
	


15.
Please explain your answer.
16.
Please indicate how much you agree with the following statement, “My school provides adequate curriculum and instruction on global studies; geography; critical regions of the world; and current events and how they impact our lives and our global community.”
	
	I strongly agree
	I somewhat agree
	Neutral response
	I somewhat disagree
	I strongly disagree
	N/A

	
	
	
	
	
	
	


17.
Please explain your answer.
18.
Please indicate how much you agree with the following statement, "Students in Corvallis Schools have equal access to educational opportunities."
	
	I strongly agree
	I somewhat agree
	Neutral response
	I somewhat disagree
	I strongly disagree
	N/A

	
	
	
	
	
	
	


19.
Please explain your answer.
20.
Please indicate how much you agree with the following statement, "I have experienced inappropriate jokes, comments, or actions at work"
	
	I strongly agree
	I somewhat agree
	Neutral response
	I somewhat disagree
	I strongly disagree
	N/A

	
	
	
	
	
	
	


21. Please explain your answer.
22.
According to our district data, the following statistically significant groups of students are not achieving at the same level as other students: Hispanic, English Language Learners, Socio-economically Disadvantaged, and Students with Disabilities. What is the cause, and what can we do as a system to address this?
23.
Which groups or communities do you feel tend to be under-represented on the 509J staff?
24.
How do you define ""diversity""? Please be as specific as possible.
25.
If you could give 509J a grade (A is the best, F is the worst) for its commitment to diversity and inclusion, what grade would you give it?
	
	A
	B
	C
	D
	F

	
	
	
	
	
	


26.
Please explain your answer.
27.
What are three steps the district could take to enhance our diversity and inclusion efforts? What people, organizations or efforts should the district collaborate with to do this work?
Demographic Information

28.
Please select your school:
	Adams
	

	Cheldelin
	

	Corvallis High
	

	Crescent Valley
	

	College Hill/Harding
	

	District Office
	

	Franklin
	

	Garfield
	

	Hoover
	

	Jefferson
	

	Lincoln
	

	Linus Pauling
	

	Wilson
	

	Other, please specify
	


29.
Gender.
	Male
	

	Female
	


30.
Please list your ethnicity, then click SUBMIT to go to the second page.
31.
Please select your current classification.
	Classified
	

	Certified
	

	Non-Represented
	


32.
Length of service.
	Less than 2 years
	

	3-7 years
	

	8-14 years
	

	15 and over
	


33.
Open-ended Question.  This is an open-ended opportunity for you to say whatever you want about diversity, inclusion, and/or 509J.
Student Survey (Grades K-1)

Name

Grade

School

	1.
I like my school.


	
	

	2.
I feel safe at my school.


	
	

	3.
I have friends at my school.


	
	

	4.
Adults at school listen to me.


	
	

	5.
Saying mean things and doing mean things to other kids is against the rules in my school.


	
	

	6.
When kids say mean things or do mean things to each other at school, adults at school help to take care of the problem.


	
	

	7.
I feel safe when I am outside at recess.


	
	

	8.
My teacher cares about me and my learning.


	
	

	9.
I feel like the other kids in my class care about me.


	
	

	10.
If I am having a problem there is an adult I can go to for help.


	
	

	11.
Kids treat each other with respect (being kind and polite).


	
	

	12.
Everyone is expected to follow the playground rules.


	
	

	13.
Other than recess and lunch, what I like best about school is:



	14.
How could school be better for you?




Student Gender
Student Ethnicity (Teacher fill out from ESD printout.)

(  Male
(  American Indian or Alaskan Native

(  Female
(  Asian or Pacific Islander


(  Black


(  White


(  Hispanic


(  Other

Encrusts para estudiantes (Grados K-1)
Nombre

Escuela

Grado

	1.
Me gusta mi escuela.


	
	

	2.
Me siento seguro(a) en mi escuela.


	
	

	3.
Tengo amigos(as) en mi escuela.


	
	

	4.
Los adultos de la escuela me escuchan.


	
	

	5.
Está en contra de las reglas de mi escuela el decir    insultos o hacer cosas que insultan a otros niños.


	
	

	6.
Cuando un niño insulta o hace cosas insultantes a otro niño en la escuela, los adultos de la escuela ayudan a solucionar el problema.
	
	

	7.
Me siento seguro(a) cuando estoy afuera en el recreo.


	
	

	8.
Mi maestro(a) se preocupa por mí y de mi aprendizaje.


	
	

	9.
Siento que los otros niños de mi clase se preocupan por mí.


	
	

	10.
Si tengo un problema hay una persona adulta a quien pedirle ayuda.


	
	

	11.
Los niños se tratan con respeto entre ellos (siendo amables y educados).
	
	

	12.
Se espera que todos respeten las reglas del patio de juegos.


	
	

	13.
Además del recreo y la comida, lo que más me gusta de la escuela es:


	14.
¿De que manera puede ser mejor la escuela para tí?



Género del estudiante
Raza/etnicidad del estudiante (maestros deben

(  Masculino
completar la información de acuerdo al registro de ESD)
(  Femenino
(  Indio americano o nativo de Alaska American Indian or 


      Alaskan Native


(  Asiático o isleño del Pacífico

(  Africoamericano

(  Caucasio

(  Hispano

(  Otro
Student Survey (Grades 3-5)


School

Grade

Yes
No
1.
I like my school.


Yes
No
2.
I feel safe at my school.

Yes
No
3.
I have friends at my school.

Yes
No
4.
Adults at school listen to me.

Yes
No.
5.
Adults at my school tell us that saying and doing mean things to other kids is not okay.

Yes
No.
6.
When kids say mean things or do mean things to each other at school, adults at school help to take care of the problem.

Yes
No
7.
I feel safe when I am outside at recess.

Yes
No
8.
My teacher cares about me and my learning.

Yes
No
9.
I feel like the other kids in my classes care about me.

Yes
No
10.
If I am having a problem there is an adult I can go to for help.

Yes
No
11.
Kids treat each other with respect (being kind and polite).

Yes
No
12.
Everyone is expected to follow the playground rules.

Other than recess and lunch, what I like best about school is:

How could school be better for you?
Student Gender
Student Race/Ethnicity 

(  Male
(  American Indian or Alaskan Native

(  Female
(  Asian or Pacific Islander


(  Black


(  White


(  Hispanic


(  Other

Encuesta para estudiantes (Grados 3-5)


Escuela

Grado

Si
No
1.
Me gusta mi escuela.

Si
No
2.
Me siento seguro(a) en mi escuela.

Si
No
3.
Tengo amigos(as) en mi escuela.

Si
No
4.
Las personas adultas de la escuela me escuchan.

Si
No.
5.
Los adultos en mi escuela nos dicen que no está bien el decir insultos y el hacer cosas insultantes a otros niños.
Si
No.
6.
Cuando un niño o niña dice algún insulto o hace algo insultante a otro estudiante en la escuela, los adultos se preocupan de solucionar el problema.

Si
No
7.
Me siento seguro(a) cuando estoy afuera durante el recreo.

Si
No
8.
Mi maestro(a) se preocupa por mí y de mi aprendizaje.

Si
No
9.
Siento que los demás niños de mi clase se preocupan por mi.

Si
No
10.
 Cuando tengo algún problema hay un adulto a quién pedirle ayuda.

Si
No
11.
 Los niños se tratan con respeto entre si (siendo amables y educados).

Si
No
12.
 Se espera que todos respeten las reglas del patio de juegos. 

Además del recreo y la comida, lo que más me gusta de la escuela es:

¿De qué manera podría ser mejor la escuela para usted?

Género del estudiante
Raza/etnicidad del estudiante 

(  Nino
(  Indio americano o nativo de Alaska

(  Nina
(  Asiatico o isleño del Pacifico


(  Afroamericano


(  Caucasico


(  Hispano

(  Otro
Student Survey (Middle School)


School

Grade

Yes
No
1.
I feel safe and respected at my school regardless of my race/ethnicity


Yes
No
2.
I feel safe and respected at my school regardless of how much money my parents make.

Yes
No
3.
I feel safe and respected at my school regardless of my religious beliefs.

Yes
No
4.
I feel safe and respected at my school regardless of my culture.

Yes
No.
5.
I feel safe and respected at my school regardless of how my body looks.

Yes
No
6.
Overall, I feel respected and welcomed at my school.

Yes
No
7.
I feel that staff at my school listens to my concerns.

Yes
No
8.
I have an adult at my school that I can talk to about my problems.

Yes
No
9.
I feel safe at my school.

Yes
No
10.
I am treated fairly at my school when I am involved in a behavior incident.

Yes
No
11.
I feel that students at my school respect those who are different from them.

Yes
No
12.
I feel that at my school it is clearly communicated to students that bullying and harassment are unacceptable.

Yes
No
13.
I feel that when bullying and harassment happen at my school someone does something about it.

Student Gender
Student Race/Ethnicity 

(  Male
(  American Indian or Alaskan Native

(  Female
(  Asian or Pacific Islander


(  Black


(  White


(  Hispanic


(  Other

Encuesta para estudiantes (Escuela Media)


Escuela

Grado

Si
No
1.
Me siento seguro(a) y respetado(a) en mi escuela sin importar mi raza o etnicidad.

Si
No
2.
Me siento seguro(a) y respetado(a) en mi escuela sin importar de cuánto dinero ganan mis padres.

Si
No
3.
Me siento seguro(a) y respetado(a) en mi escuela sin importar mis creencias religiosas.

Si
No
4.
Me siento seguro(a) y respetado(a) en mi escuela sin importar mi cultura.

Si
No.
5.
Me siento seguro(a) y respetado(a) en mi escuela sin importar mi apariencia.

Si
No
6.
Sobretodo, me siento respetado(a) y bienvenido(a) en mi escuela.

Si
No
7.
Pienso que el personal de mi escuela escucha mis preocupaciones.

Si
No
8.
Tengo a una persona adulta en mi escuela con quién conversar acerca de mis problemas. 

Si
No
9.
Me siento seguro(a) en mi escuela.

Si
No
10.
 Soy tratado(a) justamente en mi escuela cuando estoy involucrado(a) en un incidente de conducta. 

Si
No
11.
Siento que los estudiantes de mi escuela respetan a aquellos que son diferentes.

Si
No
12.
Siento que en mi escuela se comunica claramente que no está permitido que los estudiantes intimiden y amenacen a otros.

Si
No
13.
Siento que cuando un estudiante intimida y amenaza a otro en mi escuela, hay una persona que se encarga de solucionarlo.

Género del estudiante
Raza/etnicidad del estudiante 

(  Masculino
(  Indio americano o nativo de Alaska

(  Femenino
(  Asiático o isleño del Pacífico


(  Afroamericano


(  Caucasio


(  Hispano(a)

(  Otro
Corvallis School District Diversity and Inclusion Survey High School
Fall 2008

Circle the number that best describes how much you agree with each statement below.

Name of School_______________________
Grade _________________
	1.
At my school, I feel safe and respected regardless of my
	No basis to judge
	Strongly

Disagree
	Somewhat

Disagree
	Neutral

Response
	Somewhat

Agree 
	Strongly 

Agree

	a. Race/ethnicity.
	0
	1
	2
	3
	4
	5

	b. Socio-economic status (parent’s income).
	0
	1
	2
	3
	4
	5

	c. Religious beliefs.
	0
	1
	2
	3
	4
	5

	d. Culture.
	0
	1
	2
	3
	4
	5

	e. Physical attributes (how I look).
	0
	1
	2
	3
	4
	5

	f. Gender
	0
	1
	2
	3
	4
	5

	g. Gender orientation (to whom I am attracted).
	0
	1
	2
	3
	4
	5

	2.
At my school:
	No basis to judge
	Strongly

Disagree
	Somewhat

Disagree
	Neutral

Response
	Somewhat

Agree 
	Strongly 

Agree

	a. I have an adult I can talk to about my problems. 
	0
	1
	2
	3
	4
	5

	b. I feel welcomed.
	0
	1
	2
	3
	4
	5

	c. I feel respected.
	0
	1
	2
	3
	4
	5

	d. I feel that the staff listens to my concerns.
	0
	1
	2
	3
	4
	5

	3.
At my school:
	No basis to judge
	Strongly

Disagree
	Somewhat

Disagree
	Neutral

Response
	Somewhat

Agree 
	Strongly 

Agree

	a. I feel safe.
	0
	1
	2
	3
	4
	5

	b. I am treated fairly when I am involved in behavior incidents.
	0
	1
	2
	3
	4
	5

	c. I feel that students respect those who are different from them.
	0
	1
	2
	3
	4
	5

	d. I feel that the staff clearly communicates to students that bullying and harassment are unacceptable.
	0
	1
	2
	3
	4
	5

	e. I feel that incidents of bullying and harassment are addressed in a timely and appropriate way.
	0
	1
	2
	3
	4
	5

	4.
In our school district:
	No basis to judge
	Strongly

Disagree
	Somewhat

Disagree
	Neutral

Response
	Somewhat

Agree 
	Strongly 

Agree

	a. I have equal access to educational opportunities and activities.
	0
	1
	2
	3
	4
	5


5. 
Do you have any additional comments about any of your previous responses?

6.  What are three steps the school or district could take to make your school more safe and welcoming for students?

Student Gender
Student Ethnicity 

(  Male
(  American Indian or Alaskan Native

(  Female
(  Asian or Pacific Islander


(  Black


(  White


(  Hispanic


(  Other

Encuesta sobre la diversidad e inclusión en la Escuela
Otoño del 2008

Superior del Distrito Escolar de Corvallis

Haga un círculo en el número que mejor describe cuanto está de acuerdo en cada declaración siguiente.

Nombre de la escuela_______________________
Grado _________________
	1.
En mi escuela, me siento seguro(a) y respetado(a) sin importar mi
	No tengo base para opinar 
	Totalmente
en desacuerdo 
	En      desacuerdo
	Respuesta
neutral


	De
acuerdo
	Total-
mente de acuerdo

	a.
Raza/etnicidad.
	0
	1
	2
	3
	4
	5

	b.
Situación socio-económica (ingreso de los padres).
	0
	1
	2
	3
	4
	5

	c.
Creencia religiosa.
	0
	1
	2
	3
	4
	5

	d.
Cultura.
	0
	1
	2
	3
	4
	5

	e.
Atribuciones físicas (apariencia).
	0
	1
	2
	3
	4
	5

	f.
Sexo
	
	
	
	
	
	

	g.
Orientación sexual (persona que me atrae)
	0
	1
	2
	3
	4
	5

	2. En mi escuela:
	No tengo base para opinar
	Totalmente
en desacuerdo 
	En      desacuerdo
	Respuesta

neutral


	De

acuerdo
	Totalmente de acuerdo

	a.
Tengo a una persona adulta con quién hablar acerca de mis problemas. 
	0
	1
	2
	3
	4
	5

	b.
Me siento bienvenido(a).
	0
	1
	2
	3
	4
	5

	c.
Me siento respetado(a).
	
	
	
	
	
	

	d.
Siento que el personal escucha mis preocupaciones.
	
	
	
	
	
	

	3. En mi escuela:
	No tengo base para opinar
	Totalmente

en desacuerdo 
	En      desacuerdo
	Respuesta

neutral
	De

acuerdo
	Totalmente de acuerdo

	a.
Siento seguridad.
	0
	1
	2
	3
	4
	5

	b.
Siento que soy tratado(a) justamente cuando estoy involucrado(a) en un incidente de conducta.
	0
	1
	2
	3
	4
	5

	c.
Siento que los estudiantes respetan a aquellos que son diferentes.
	0
	1
	2
	3
	4
	5

	d.
Siento que el personal comunica claramente a los estudiantes que la intimidación y las amenazas no están permitidas.
	0
	1
	2
	3
	4
	5

	e.
Siento que los incidentes de intimidación y amenazas son dirigidos a tiempo y en forma apropiada.
	0
	1
	2
	3
	4
	5

	4. En nuestro distrito escolar:
	No tengo base para opinar
	Totalmente

en desacuerdo 
	En      desacuerdo
	Respuesta

neutral
	De

scuerdo
	Total-

mente de acuerdo

	a.
Tengo igualdad de acceso a oportunidades educacionales y actividades. 
	0
	1
	2
	3
	4
	5


5.
¿Tiene algún comentario adicional sobre sus respuestas anteriores?

6.
¿Cuáles serían las tres maneras en que su escuela o el distrito podría implementar la seguridad y bienestar de los estudiantes? 

Género del estudiante
Raza/etnicidad del estudiante 

(  Masculino
(  Indio americano o nativo de Alaska

(  Femenino
(  Asiático o isleño del Pacífico


(  Afroamericano


(  Caucasio


(  Hispano(a)

(  Otro
509J School Inventory

Name

School

Date


Overview

The Corvallis Public School District 509J is conducting a diversity assessment as the foundation for creating a diversity action plan.  As part of this assessment, we are conducting climate inventories of each of their schools.  This is a simple, non-scientific effort to document our perceptions of the physical, psychological, and sociological aspects of the schools.

You are to conduct an inventory of the different buildings in the district.  Please assess the following:

Physical Space:  Describe and interpret the physical design/environment of the school.

1. What messages does it communicate?

2. What messages does the artwork communicate?

3. How might the design influence behavior?

4. What beliefs about (attitudes towards) students does design of the space communicate?

5. How accessible is the school?

Psychological Properties:  Describe and interpret the psychological aspects of the school.

1. What is the “feel” of the space?

2. What aspects of the school are encouraging/discouraging?

3. What communicates to students that they matter?

4. What are the prominent policies and procedures?

Sociological Properties:  Describe and interpret the sociological aspects of the school.

1. What populations are welcomed/not welcomed in the school?

2. How does the school encourage/discourage community building?

3. What other uses of language are present in the school?



Yes		No





Yes		No
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