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Overview

As part of the action planning process, the Diversity and Inclusion Committee researched the components for the plan, based upon an issue that was important to them.  Then, each brought their findings back to the group.  Following is a compilation of the research documents submitted to the committee as a result of this work.  It does not represent any consensus of thinking by the whole committee, but the research did help to inform what was included in the plan.  The committee strongly recommends that the district review the following information while planning and implementing diversity initiatives.

· Ability to Access All Academic Courses

· Accountability

· Bullying and Harassment 

· Community Participation

· Definition of Diversity

· Definition of Inclusion

· Disproportionate Behavior Referrals

· Equity, Access and School Choice

· More Welcoming Schools

· Parent Involvement

· Prejudice in Discipline

· Social Inclusion

· Social/Acceptance Issues for Minority Groups (including socioeconomic status)

· Staff Development

Ability to Access all Academic Courses

Issue
Students may not be able to access certain courses because of tracking practices, pre-requisites that unintentionally limit certain students’ access, subjective entrance criteria and limited access to high quality intervention programs in reading/writing/math that prevents students from gaining their core skills needed to fully participate in courses.

Some students do not produce the quality of assignment as expected or in a timely manner because they do not have consistent access to computers and printers.

Goals
Students:

· Have access to all academic courses based on clear criteria free of bias. Multiple factors are considered to determine course placements.  Standardized assessments may not be the only measurement especially for students with special needs, English Language Learners and/or students from under-represented groups.
· Have consistent access to computers, Internet access and printers.

· Students who need direct reading instruction have access to reading instruction at their reading level for the length of time it takes to reach a functional reading level.

Actions
· Review Mathematics, Language Arts, Science, Social Studies, World Languages and the Arts course pathways and criteria for entrance for impediments for diverse learners.

· Increase number of Credit by Proficiency /Standards –Based courses at the middle and high school level. Courses use consistent grading practices based on standards mastery.

· Create a process for identifying potential dropouts not based on traditional factors (demographic background, having adult responsibilities, family factors) but rather based on educational warning signs.  Implement effective practices to promote course completion and graduation.

 “Most dropouts show signs of disengagement (e.g., high absenteeism) and academic difficulty (e.g., low GPA in 9th grade, fewer credits completed) in middle grades and 9th grade. Students who become disengaged by not participating in school will be more likely to fail classes and not graduate.” (Best Practices: High School Graduation, E&R Report No. 08.15, January 2009)

· Review and implement best practices for reaching disenfranchised students that include practices that help build relationships between students and teachers and provide support and training for teachers to provide rigorous and relevant instruction.  

· Darling-Hammond and Friedlander (2008) conducted research to isolate school components that were particularly effective for low-income students from minority groups…the researchers found a number of common design features:

· Personalization: small learning environments – class size of 25, advisory, Rigorous and relevant instruction: high expectations for all students, teaching intellectual and research skills in the conte4xt of rigorous coursework, applying learning to real-world problems; and Professional learning and collaboration: substantial time during the week to plan, 7-15 days throughout the year for professional development, mentoring and coaching systems.

· Mentor and Advocacy support for students and their parents

· Pilot program of Computer Check-Out. Students check out a computer for the school year.

· Fully implement accelerated reading instruction programs for students, middle school through high school until students reach grade level read ability.

· Continue to increase classes based on heterogeneous grouping rather than homogeneous grouping.

Accountability

Issue

Addressing diversity and inclusion is not a peripheral activity of the schools, but fundamental to the academic engagement and success of all students.  For this reason, a considerable amount of time and energy has been invested in assessing the current state of affairs regarding diversity and inclusion within the Corvallis public schools.  To ensure that this effort does not lose momentum and that the issues raised in the assessment get addressed, mechanisms need to be put in place that provide the district and the community with feedback on:

1. What actions are taken by the schools individually and the district as a whole as a result of the assessment and 

2. How progress by the schools and the district will be measured. The accountability mechanisms that are adopted should provide meaningful feedback loops to the schools, the district and the community in order to foster systemic change in the way schools address issues of diversity, inclusion, and the academic success of all students.  

Data keeping and reporting are critical elements in accountability systems.  The type of data and reporting system that will be used to monitor progress is an important decision, but one that need not delay initial implementation of identified district priorities on diversity issues.  In addition to identifying what needs to be reported, the district needs to also identify the timing of and audience for progress reports.  

Goals

Long-term
In the end, the goal is the creation of an accountability system that provides the district and the community with feedback on the implementation of the Diversity Action Plan and subsequent diversity initiatives, their impact on school climate and student academic success, and where future diversity work is needed.

Short-term

The goal at this stage should not be the creation of the perfect data system but rather the use of existing mechanisms, perhaps with minor modifications, and ongoing deliberations around what indicators are most meaningful for the priorities set forth by the district and the schools.  Thus, data keeping and data reporting for accountability purposes should be specific enough to direct action, targeted enough to be adequately managed, flexible enough to respond to school-level circumstances, but also general enough to allow for comparisons between similar schools and district-wide evaluations of school climate and student outcomes.   

Actions

Concerns about student behavior and how behavior incidents are handled surfaced in focus groups, student surveys and reviews of behavior and suspension data.  Inconsistencies in the manner in which behavior referral data is managed and reported also surfaced.  For these reasons, it is highly recommended that the district work towards a more meaningful and consistent behavior data system within and across schools to inform school efforts and to ensure that equitable and transparent procedures are established and followed for all students.  

In moving toward greater consistency and transparency:

1. Schools should clarify the student behavior referral systems to students and families and use the behavior data they have now to develop and monitor their school climate goals within their school improvement plans; and 

2. The district should develop consistent behavior reporting at schools across a subset of key indicators (e.g., major incidents) and across appropriate school levels (e.g., elementary, middle, high).  

The actions articulated above primarily relate to the work of the Data Committee.  Additional priorities set forth in the Diversity Action Plan should be tied to process updates, performance indicators, and an overall assessment of how school climate issues are affecting student engagement and success.

A formal Diversity and Inclusion committee involving district staff, school staff, parents and community representatives should be established.  The committee’s primary function should be to review annual progress reports from the schools and the district on the implementation of the Diversity Action Plan, and to forward an assessment of the district’s progress to the superintendent and school board, along with recommendations for future work.

Bullying and Harassment Action Items

Create a district level study group to identify best practices and the most effective curriculums to address bullying and harassment for all levels, and make recommendations for addressing bullying and harassment issues in 509J.  As part of their work, this group would review what bullying/harassment curriculum is currently used in each school, and in what grades.  Also review district policy and procedures for incidents

The study group’s recommendations will include:

· Training for school administrators on best practices to prevent bullying and harassment.

· Specialized training for school counselors and behavior specialists.

· Training for school staffs--explore approaches to training that are flexible and include platforms for training other than staff development days

Providing a list of recommended curriculums and effective practices, with the expectation that curriculum will be implemented at all levels, and for the middle school at each grade.  Identify which curriculums are currently available in the district, and recommend what the district should purchase to provide the most up-to-date resources.

Use the student “Safe and Welcoming” survey as a measure of progress each year.

Include as in action item in the ECIP as a school climate goal.

PBIS Team develop plan for training and monitor progress
Community Participation

Issue
Corvallis has a citizenry that cares deeply about this work, has knowledge and experience to offer, has the desire to learn more and lend its support to problem solving.  The school district can not do this alone, it needs the support of community members to move forward with this process and see it bear fruit.

Goals 
1. To create an umbrella committee, independent from the school district, to continue this important work on diversity and inclusion, building on existing advocacy organizations such as the NAACP, Hispanic Advisory Committee, Corvallis Multi-Cultural Center, Casa Latinos Unidos, as well as unaffiliated individuals from the community.  [Need to consider Martha’s Accountability proposal – as there is overlap in the idea of a standing committee...]
2. To create the space and time for concerned constituents to come to share their concerns and get support.
3. To support 509J’s diversity and inclusion action plan: through resource development, community education, priority building, action planning, public forums, volunteer work, grant development...
4. To provide a community role in accountability and reflection for actions taken by 509J.

Actions
1. Identify advocacy groups that already exist and invite them to participate.

2. Build the infrastructure of a committee.

3. Publicize effort to public, welcoming participation.

4. Build volunteerism in the process: hands on help to improve the “success” of target student groups.

5. Provide a platform for district communication and transparency.

6. Expand upon goals identified by 509J, to include Assessment’s role

Sources
1. Linda Darling-Hammond’s (Obama’s Education Advisor throughout his campaign, and the woman Sue worked for in NYC, my “equity guru”) Stanford Based Policy center: School Redesign Network: Equity and Accountability in Districts and Schools          http://www.srnleads.org/
Linda Darling-Hammond, a researcher and author in the area of assessment and equity, discusses how assessment can enhance equity when changes are made in the ways that assessments are used. [540k audio file] Excerpted from an interview with Linda Darling-Hammond (North Central Regional Educational Laboratory, 1996). A text version is available.

2. Race & Class Education Equity Initiative Council:  http://www.rceeic.org/
“We are a group of community advisors, educators, and students from all areas of Marin County. Our purpose is to develop, plan for, and implement a sustainable county wide effort that will work to eliminate educational disparities and inequities in Marin County's education system.” 

Definition of Diversity
Issue
Why Diversity? How does it integrate with academics? There are many thoughts on what diversity is. This term can be used broadly by race, ethnicity, religion, gender, sexual orientation, disability, socio economic status, and educational background. We need to define this term to acknowledge diverse cultures and backgrounds. 

Goals
· Encourage cultural diversity through events, exhibits, artwork, and other educational programs

· Provide release time for faculty to develop and adapt curriculum to reflect the importance of diversity

Actions
· Provide access to professional development programs in multiculturalism and diversity for staff 

· Create a welcoming school climate that supports the rights of individuals and reflects respect for diverse cultures, backgrounds, and ideas.

· Teachers interact through PLC’s to share strategies on how to work with students with diverse backgrounds

Source
“Shaping School Culture,” Terrence E. Deal and Kent D. Peterson

Definition of Inclusion

Issue

To encourage a workplace that is inclusive for all employees to participate fully and contribute to their highest level. Inclusion promotes equality between employees. Inclusion also promotes equality amongst all students attending school within the Corvallis School District. 

Goals
· Staff have the opportunity to communicate their feedback regarding all events participated in (staff development, issues, changes, committees)

· Staff have the opportunity to be heard at a common forum regarding concerns

· Staff understand the diverse learners within their classroom/building

· Staff feel included, respected, and informed 

· Students understand the diverse learners of their peers

· Students feel included in their daily school activities

· Teachers understand how to use instructional strategies as to teach respect and acceptance of all students 

· Teachers understand specific actions they can take to make school more welcoming for students from diverse backgrounds or students with a disability

· Teachers understand how to plan lessons differentiated by learning profiles, the way students learn best as individuals

· Parents and the community understand the unique learning styles of all students

Actions
· Provide training at the school level regarding disabilities and diverse backgrounds

· PLC’s collaborate with other teams to share strategies with other teachers regarding the success of working with diverse groups

· Provide training at the school level regarding District Wide Programs

Sources
“How To Differentiate Instruction In Mixed Ability Classrooms,” Carol Ann Tomilson

Disproportionate Behavior Referrals Action Items

· The district Teaching and Learning Team will review and analyze the district and by-level behavior referral data for underlying causes, and make action recommendations.  The district data will be reviewed by this team twice a year.

· To raise awareness and generate action steps, share and discuss the behavior data with other key district groups:  counselors, behavior specialists, School Support Team, Instructional Services Department staff, Leadership Team.

· Provide cultural competence training for staffs at the school level—be careful how this is framed to staff

· Disaggregate data by schools and distribute to principals.  Integrate this into the behavior data reviewed twice a year by school PBIS teams.  School teams develop action items based on the data from their building.

· Establish consistent protocol for data entry with training for those who enter the data

Equity Access & School Choice

The DAPAC will address disproportionality and choice in key areas related to Diversity and inclusion (i.e. disciplinary actions, talented and gifted (TAG), School choice, etc.)

Disproportionality and choice in the area of school choice:
· Dissemination of information: How do families find out about school choice options? 
· Word of mouth? What if the community doesn’t know about programs offered? There is no word of mouth when there is no information known.

· District website? What if families don’t have access to computers?  Many families living in poverty or Speakers of Languages Other Than English have limited to non-existent access to computers
· Flyers from the school? Do flyers in Spanish use vocabulary that families can understand?  Are the flyers translated by knowledgeable bilingual staff?
· Is there a person the family knows who can answer questions about schools of choice? Is that person easily accessible?  Is that person bilingual?
· Should school of choice issues be addressed in face-to-face parent meetings in a language parents can understand? 

· Language of information: 
· Is it English only?  Mostly English?  Described in educationese and with acronyms? Translated into academic Spanish that can be difficult for people with limited education and educational experience to understand?
· Is it expected that families will understand the information by reading it? 
· Is there a person the family knows who can answer questions about schools of choice?  Is that person easily accessible?  Is that person bilingual?

· Means to register
· Are registration materials for schools of choice available in a paper format as well as in an electronic format?

· Transportation
· Should transportation be provided to school of choice? Families without their own transportation are closed out of schools of choice because they cannot get their student to the school.

· Parent Participation
· Does the school go out of its way to make all parents welcome? 
· Are interpreters provided at school meetings and individual family meetings?
· Is information provided in a language families can understand? 

· Maintaining and increasing minority populations 
· Do minority populations succeed at the school? 
· Do minority populations participate in all aspects of school life? 
· Do teachers understand cultural issues? ESOL endorsed?
· Have teachers had training in issues of poverty? 
· Are some members of the school staff bilingual?

More Welcoming Schools
The 509J Diversity Assessment Executive Summary recognizes that there is a connection between school climate and student academic success. It is possible to change the perception of the physical, psychological, and sociological aspects of a school by using thoughtful signage, posted information, and decoration. In conducting the school climate inventories (Winter/Spring 2009) the school climate subcommittee found that many of the schools within the Corvallis School District have already begun working toward this goal. The subcommittee also found that all schools could do more to make their buildings more friendly, welcoming, and inclusive to a diverse population.

Goal

With the above issue in mind, each school, working within the physical design of the school building will create a warm, friendly, and inviting environment for a diverse population of students, teachers, staff, and community members.

Actions

· A representative from the Diversity and Inclusion Action Planning Committee will present best practices power point to a designated group, such as: site council, faculty, PTA, or parent volunteer group, within each school.

· Each school administrator will be given the School Climate Inventories: Best Practices for Creating a Safe and Welcoming Environment document.

· Parents from each school will be involved in this process.

· Each school will obtain signage in various languages from the district as needed.

Upon completion of the above actions each school will:
· Have the name of the school clearly visible to visitors as they approach the building

· Have the main entrance clearly marked and be wheelchair accessible

· Post welcome signs in multiple languages

· Have written information, such as bulletin boards, PTA/PTO information, and upcoming events easily accessible and visible in the entry area

· Post teacher names and room numbers in the entry area

· Post pictures of each staff member and their name in the entry area

· Post a map of the school that makes the building user-friendly

· Display current student artwork throughout the school

Long term actions include, but need not be limited to, using the School Climate Inventories: Best Practices for Creating a Safe and Welcoming Environment document as a guide to make recommended changes as necessary.

Sources

· School Climate Power Point presentation

· Transact website (used for multilingual signage, forms, and translating documents)

· School Climate Inventories: Best Practices for Creating a Safe and Welcoming Environment document

Accountability

The school administrator will be accountable for implementing these actions. If not the administrator, then there will be a designee for each school as determined by the administrator to oversee the implementation of the action plan.
Parent Involvement

Issues

· Advocating

· Mentoring parents

· Feel welcomed—what reasons

· How information is dispersed

· Transfer forms

· Parent education—behavior systems, how school works

· Who can I talk to?

Main Ideas From Research
· Important to have a few key people to contact who have a wide range of information about school, health and social services.

· Parent Education component is an important part of a comprehensive parent involvement program

· Specific training for volunteers in order to involve all parents in the volunteer force at the school

· Important that school is welcoming…especially in a large school , signage is very important

· 6 key components to parental involvement:

1. Parenting

2. Communicating

3. Volunteering

4. Learning at Home

5. Decision Making

6. Collaborating with the Community

Sources

· North Clackamas School District

· Family Support Center

· Homeless Support

· Woodburn School District


· Welcome Center provides:
· Registration and Enrollment

· Community Resources-Health and social services

· Language Programs and placement

· Volunteer opportunities

· Parent Education opportunities

· Pre-school referrals

· Post-school options

· Registration check list

· Maps to schools in district

· Enrollment flow chart

· Informational flyer

Prejudice in Discipline

Issue

At the session for Latino parents, several students and their parents complained in the small group sessions that they felt prejudged when conflicts occur between Latino and non-Latino students.   For example, when a Latino student gets into a scuffle with a non-Latino student, teachers or administrators who become involved seem (in the judgment of the Latino student) to assume that the Latino student started the conflict.  There may well be merit to these claims.  A 2000 study in Indiana, for example, found that African-American students suffer disproportionately higher rates of disciplinary actions in public schools.  These higher disciplinary rates occurred even after correcting for poverty status.  One reason for the higher rates was that African-American students were referred more often for less serious and more subjective reasons.

Goals

1. To quantify whether prejudice in discipline occurs in the Corvallis school system.

2. If a quantitative study reveals that no race-based discipline occurs, then the goal becomes to educate minority students and their parents and deal with individual situations as needed.

3. If race-based discipline is occurring, the goal should be to work with teachers, administrators and staff to make them aware of the problem and how to deal with it.

Actions

1. Conduct a study of discipline referrals in the district at each school to determine whether disproportionately higher rates of discipline occur among minority students.  This study should be careful to include and eliminate economic status, parenting status (single parent versus two parent households) and other factors that may in fact account for elevated disciplinary referrals.

2. Have administrators work with minority students to open lines of communication that allow both sides to discuss examples of prejudice in discipline and behavior management.

3. Have administrators talk through actual and case study situations to dissect where prejudice occurred or could have been perceived to have occurred and outline alternative courses of action. Each minority student should have an adult in the school committed to nurturing a personal sense of self-worth and supportive of the student’s effort to succeed in school

Sources

· Skiba, RJ, RS Michael, AC Narda, and R. Peterson.  The Color of Discipline:  Sources of Racial and Gender Disproportionality in School Punishment.  Indiana Education Policy Center, Policy Research Report  #SRS1.  June 2000.

· School Practices To Promote the Achievement of Hispanic Students. ERIC Clearinghouse on Urban Education, New York NY.  Identifier ED439186
Social Inclusion
Elementary School

At the elementary level, inclusion can be easier because: 

· Teachers and other school staff form groups

· Parents tend to be more involved with the school

· Students are encouraged to “play together”

At the elementary level, barriers to inclusion can be:

· Lack of communication with parents in a language they understand

· Parental misunderstanding/mistrust of mainstream culture

· Staff do not understand minority cultures/problems

· Lack of role models of race/ethnicity

Actions that the district can take:

· Create pathways to help parents understand/participate in the mainstream culture

· Staff development on Low SES, ELL, Sp. Ed. TAG issues

· Make a concerted effort to employ staff of different ethnicities, races and that speak a variety of languages

Middle School
At the middle school level, inclusion can be easier because:
· There are programs for kids to participate in and care is taken to be sure that membership in the programs is diverse (e.g. Peace Makers, Voces, Year Book, Peer Models in Homework Club, etc.)

· Students coming from our Dual Immersion schools have grown up with diversity as the model

At the middle school level, barriers to inclusion can be: 
· Students can’t take an elective because ELL is their elective
· Some students may have responsibilities at home which preclude participation in extra curricular activities
· Some activities cost money – sometimes parents don’t know how to access funds available
· Parents are less involved with the school
· Despite best efforts, middle school is bigger and students can get lost
· Peer pressure is stronger
· It’s hard for “newcomers” to make friends because longstanding friendship groups from elementary school are already established

Action the district can take:
· Stronger effort to reach out to families and make them feel welcome at the school
· Change elective system so ELLs can access electives
· Staff development on ELL, low SES, TAG and Sp. Ed. issues 

High School

At the high school level, inclusion can be easer because: 

· Students can make their own choices

At the high school level, barriers to inclusion can be: 
· Lack of parent connection with school
· “Off block” during which they do not know how to study and/or may not use wisely
· Ride the bus, so activities before and after school are difficult
· Lack of confidence on the part of students
· Lack of confidence/training on the part of teachers who work with ELLs, low SES
· Family commitments that take priority over after school activities
· Lack of systems to support students whose parents cannot support them in participating in after school activities
· Peer pressure and the need to belong is strong
· The amount of English needed to “belong” is more than at the other levels
· Use of a language other than English divides rather than unites

Action the district can take: 
· Develop systems to support students whose parents cannot support their after school activities
· A paid position to help students enroll in sports, etc. including getting the money necessary
· Rules that make sense for the student population: OSAA rule that students are ineligible if they are not living with their parents excludes some students
· Staff development on ELL, low SES, TAG and Sp. Ed. issues

District Action Plan Items
· Survey students and staff to get a more diverse viewpoint on this issue, synthesize those responses and create a plan from them
· Review district systems:
· How students choose and enroll in elective classes
· How students choose and enroll in after school activities
· Create a district-wide plan for parent information, notification, inclusion
· Plan for staff development on SES, TAG, Sp. Ed. and low SES issues
· Create a district plan to employ a more ethnically, racially, linguistically diverse staff
· Investigate inclusion training for staff and student populations

Other Ideas

· Service Projects for middle and high school students to talk with younger children about their home country/culture/language
· Buddy classes between Spanish for Native Speakers and Spanish 5 or 6

Social Issues/Acceptance Issues for Minority Groups (including SES)
Issue
Diverse groups of students (including but not limited to ethnicity, SES, TAG, Special Education, gender orientation) should be included and accepted in the social arena of 509J schools, in clubs, as student leaders, on sports teams, in student government: in all areas of student socialization. 

Goals
· District systems will enable students to choose and enroll in elective classes and after school activities and support them to do it. 

· Planning for dissemination of information to parents will be supported at the district level. 

· A more ethnically, linguistically, racially diverse staff will be employed. 

· Diversity training will be supplied for 509J staff members.   

Action

1. Goal #1
a. Change the elective system at the secondary level so diverse groups have access to electives, despite being enrolled in ELL classes, Special Education.
b. Create a district system to help students choose and enroll in elective classes.
c. Develop systems to support students whose parents cannot support them in participating in after school activities.
i. Develop a system to give scholarships for participation on sports teams and other after school activities
ii. Provide high school after-school activities busses so students without a car can access after school activities
iii. Develop a system to review student needs that may not fall within district rules (example: student does not live with parents)
2. Goal #2
a. At the district level create pathways to help parents understand/ participate in the mainstream culture.
b. At the district level, acquire a cadre of staff or outside contacts able to interpret and translate into a variety of languages and make these people available to the staff at the building level.  
3. Goal #3
a. Create a district plan to employ a more ethnically, racially, linguistically diverse staff. 
4. Goal #4
a. District to provide staff development on low SES, ELL, Sp. Ed. TAG, gender orientation issues.
b. District to provide diversity/inclusion training for the staff. 
Source
· Personal experience and observation
· Survey of district ELL personnel
Staff Development

Issue

Results of the diversity assessment indicated that we have additional work to do as a district to provide a welcoming environment that meets the learning needs of every student. Many staff members need to expand their knowledge and skills, and build attitudes that are necessary to work effectively with diverse groups of students and their families.  In addition, they need consistent and systemic strategies and processes for addressing harassment and bullying in the classroom and school-wide.

Goals
· Staff understand changing demographics in our district, state and country and why diversity and inclusion is a critical issue for every 509J student regardless of their background. 
· Teachers understand their own cultural/ethnic identities, their attitudes toward other groups, and dynamics of prejudice and racism and how to deal with them in the classroom.
· Staff see the connection between student achievement of diverse sub-groups in Corvallis and diversity and inclusion issues and take steps to address those issues.

· Teachers have high expectations for every student, regardless of their gender, ethnicity, disability, or socio-economic status or any other factor in their personal lives, and this expectation is communicated to students.
· Teachers understand the dynamics of bullying and harassment and effectively address these issues in the classroom and as part of a school system.

· Staff are knowledgeable about the characteristics and learning styles of various groups and individuals, while at the same time they are taught the limitations of this information, and use this knowledge to improve their instructional practices and their communications with diverse students and their families.
· Staff understand the dynamics of privilege and socio-economic status and school practices that contribute to the reproduction of societal inequalities.

· Teachers use instructional strategies and assessment procedures sensitive to cultural and linguistic variations, and how to adapt classroom instruction and assessment that link the strengths and cultural resources that their students bring to school.

· Teachers use curriculum that addresses the histories and contributions of various ethno-cultural groups that make up our society.

· Staff take specific action to make school more welcoming for students from diverse backgrounds, incorporating the knowledge gained in the above bullets.

Actions

· Commit at the district level to integrate these outcomes into all ongoing work of the district. 
· Provide training at the school level and integrate into PLC work as much as possible.

· Teaching and Learning Team create a three year plan (Title IIA funding).

· Ask teachers who are successful at working with diverse groups of students to share strategies with other teachers.

· Provide diversity and inclusion training as one element of the district’s new teacher induction program.

Sources
· “Educating Teacher for Cultural Diversity,” National Center for Research on Teacher Learning, Zeichner, 1993.
· Cultural Proficiency:  A Manual for School Leaders, Lindsey, Robins and Terrell, Corwin Press, 2003
